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The Quality Assurance Agency for Higher Education (QAA) 

1
The QAA checks how universities maintain their own academic standards and quality.  The QAA reviews and reports on how universities meet their responsibilities, identifies good practice and makes recommendations for improvement.  The QAA publish guidelines to help institutions develop effective systems to ensure students have the best learning experience.

QAA Review Methods


Institutional Audit

2
Institutional Audit is the review process for higher education in England and Northern Ireland.  Audits are carried out by a team of academics who review the institution's quality and standards, using their knowledge of higher education and reference points in the Academic Infrastructure.  After each audit, the QAA publishes a report on the audit team's findings.
3
Institutional Audit forms part of the Quality Assurance Framework established in 2002 following revisions to the UK's approach to external quality assurance. At the centre of the process is an emphasis on students and their learning.  The QAA has developed a handbook for institutions to set out the audit process.
4
The key stages in the institutional audit process are:

· Preliminary visit by the QAA

· Submission of an Institutional Briefing Paper

· QAA Briefing Visit

· QAA Audit Visit

· Judgements and report published 

5
The outcomes of the audit are recorded in a report which is published on the QAA website (following consultation with the institution).  Audit teams will make judgements on:

· the confidence that can reasonably be placed in the soundness of the institution’s present and likely future management of the academic standards of its awards 
· the confidence that can reasonably be placed in the soundness of the institution’s present and likely future management of the quality of the learning opportunities available to students
6
Audit teams will report on whether they have “confidence”, “limited confidence” or “no confidence” in the statements above.  Audit reports will also include recommendations for further consideration by the institution and identify features of good practice.  
7
Further detailed information on the process can be found on the QAA website 

QAA audit reports of Kingston University and other HEIs are available at: www.qaa.ac.uk/reviews 

Collaborative Provision Audit 


8
Collaborative provision audit in England provides a means of scrutinising the collaborative provision of a higher education institution with degree-awarding powers where the provision is too large or complex to be included in the Institutional Audit.  The process is largely similar to that for institutional audit with the exception that there are partner representatives (both staff and students) present at the QAA Briefing Visit and the QAA will visit up to five partners between the QAA Briefing Visit and the QAA Audit Visit.  Further detailed information on the process can be found on the QAA website at www.qaa.ac.uk/reviews/institutionalAudit/collaborative/default.asp 

Hybrid Audit

9
In certain cases the QAA will combine the institution’s Institutional Audit and collaborative provision audit in a Hybrid Audit.  The process is essentially the two audit processes combined, the key difference being that between the QAA Briefing Visit and QAA Audit Visit, up to three partners will be visited.


Integrated Quality Enhancement Review (IQER)

10
IQER is a review method specially devised for higher education in further education colleges in England.  It has replaced academic review of subjects which operated for the last time in 2006-2007.
11
IQER comprises two inter-related processes: DE and SR.  FE colleges have between 0 and 3 DEs over a period of five years.  DEs can be either thematic or subject based.  Following each DE, the FE college receives verbal feedback and a report, but this report is not published.  The second process, SR, takes place once during the five year period, and considers all HEFCE-funded provision in the college.  The SR includes a preparatory meeting and a two day visit to the college, and results in a published report which includes judgements of “confidence”, “limited confidence” or “no confidence”.  

12
The focus of IQER is on FE colleges, but the QAA notifies HEIs of IQERs taking place in its partner colleges.  The extent to which HEIs are involved in IQER is a matter for negotiation between each HEI and their partner FE college(s).  However, HEIs are responsible, with their partners, for implementing action plans arising from IQER.  Further detailed information on the process can be found on the QAA website at http://www.qaa.ac.uk/reviews/IQER/default.asp 


QAA procedure for dealing with “causes for concern”

13
QAA has developed procedures for handling causes for concern in institutions that provide higher education in England and Wales.  There is also a similar procedure for managing potential risks in Scotland.  A cause for concern is strictly defined for this purpose as 'any policy, procedure or action implemented or omitted by an institution that appears likely to jeopardise the academic standards and quality of its higher education programmes and/or awards'.  Further detailed information on the process can be found on the QAA website at http://www.qaa.ac.uk/causesforconcern/default.asp 
The Academic Infrastructure
14
The Academic Infrastructure is a set of nationally agreed reference points which give all institutions a shared starting point for setting, describing and assuring the quality and standards of their higher education courses.  The QAA works closely with the UK higher education sector to develop these reference points. 
15
The Academic Infrastructure has four elements and all are inter-related. Further information on these is set out below.

Subject Benchmark Statements   
16
Subject benchmark statements set out expectations about standards of degrees in a range of subject areas.  They describe what gives a discipline its coherence and identity, and define what can be expected of a graduate in terms of the abilities and skills needed to develop understanding or competence in the subject. 
17
The QAA has published subject benchmark statements for a range of disciplines to set out clearly the academic characteristics and standards of UK programmes.  Some subject benchmark statements combine or make reference to professional standards required by external professional or regulatory bodies in the discipline. 
18
The full list of Subject Benchmark Statements is available at http://www.qaa.ac.uk/academicinfrastructure/benchmark/default.asp .  Institutions are expected to consider relevant Subject Benchmark Statements in the design and delivery of their programmes, and Subject Benchmark Statements should be considered as part of validation and review processes.


Code of Practice for the Assurance of Academic Quality and Standards in Higher Education

19
The QAA Code of Practice is intended to help HEIs meet their responsibilities for the assurance of academic standards and quality, by providing a framework within which they can consider the effectiveness of their individual approaches to a range of activities.  Currently, the Code has 10 sections covering the following areas: 


Section 1
Postgraduate research programmes 

Section 2
Collaborative provision and flexible and distributed learning (including e-learning)

Section 3
Students with disabilities

Section 4
External examining

Section 5
Academic appeals and student complaints on academic matters

Section 6
Assessment of students

Section 7
Programme design, approval, monitoring and review

Section 8
Careers education, information, advice and guidance

Section 9
Work based and placement learning 
Section 10
Admissions to higher education
Copies of each section of the Code can be downloaded at: http://www.qaa.ac.uk/academicinfrastructure/codeOfPractice/default.asp 

20
Institutions are expected to be able to demonstrate that they have considered the precepts of each section of the Code in the relevant areas and that, where appropriate, their practice complies with the guidance in the Code.


Framework for Higher Education Qualifications (FHEQ) 

21
The FHEQ describes the achievement represented by higher education qualifications.  They apply to degrees, diplomas, certificates and other academic awards granted by a higher education provider with degree awarding powers.  There are five levels in the FHEQ.
22
Each level has a corresponding qualification descriptor, stating the outcomes that a student should be able to demonstrate for the award of the qualification.  Qualification descriptors also state the wider abilities that a holder of the qualification could be expected to have developed.  Further details about the FHEQ and qualification descriptors can be found at http://www.qaa.ac.uk/academicinfrastructure/FHEQ/default.asp 


Table 1: Examples of the typical higher education qualifications at each level of the FHEQ and the corresponding cycle of the FQ-EHEA

	Typical higher education qualifications within each level
	FHEQ level*
	Corresponding FQ-EHEA cycle

	Doctoral degrees (eg, PhD/DPhil (including new-route PhD), EdD, DBA, DClinPsy)

	8
	Third cycle
(end of cycle)
qualifications

	Master's degrees (eg, MPhil, MLitt, MRes, MA, MSc)

	7
	Second cycle
(end of cycle)
qualifications

 

	Integrated master's degrees (eg. MEng, MChem, MPhys, MPharm)

	
	

	Postgraduate diplomas

	
	

	Postgraduate Certificate in Education (PGCE)

	
	

	Postgraduate certificates
	
	

	Bachelor's degrees with honours (eg. BA/BSc Hons)

	6
	First cycle
(end of cycle)
qualifications

 

	Bachelor's degrees

	
	

	Professional Graduate Certificate in Education (PGCE)

	
	

	Graduate diplomas

	
	

	Graduate certificates

	
	

	Foundation Degrees (eg. FdA, FdSc)

	5
	Short cycle
(within or linked to the first cycle)
qualifications

	Diplomas of Higher Education (DipHE)

	
	

	Higher National Diplomas (HND)

	
	

	Higher National Certificates (HNC)

	4
	 

	Certificates of Higher Education (CertHE)

	
	



Programme specifications
23
A programme specification is a concise description of the intended learning outcomes from a higher education programme, and how these outcomes can be achieved and demonstrated. 
24
The QAA has produced guidelines to offer help and guidance to those preparing programmes specifications.  They draw on the experience of others in a range of subjects and institutions who have already prepared programme specifications. 

25
The University’s guidance can be found in section C, guidance CG(vi).
Teaching Quality Information
26
As part of the national quality assurance framework, the following quantitative data is published on the UNISATS website
· data on students’ entry qualifications and tariff points
· data on students continuing at the institution, completing awards and leaving without awards (separately for students after the first year of study, and for all years of study)
· data on class of first degree achieved by students
· data on leavers entering employment or further study, or unemployed, and data on the most common job types held by employed leavers
· results of the National Student Survey
· statistics on student domicile, age, level of study, gender and mode of study

UNISATS information for Kingston University can be viewed at:


UNISTATS
27
Universities are required to make external examiners’ reports available to students; this is achieved via consideration at Boards of Study at which students are represented. 
28
The following information (as specified by the Burslem Report) is available either on request or on the University internet:
· mission statement
· sections of corporate plan
· statement of quality assurance policies and processes
· learning and teaching strategy
· programme specifications
· information about procedures and outcomes for programme approval, monitoring and review
· details of accreditation from professional, statutory and regulatory bodies
· arrangements for assessment and external examination procedures
· results of internal student surveys


Assessing the quality and standards of Initial Teacher Training (OFSTED Inspections)


Introduction

29
From September 2008, a new Framework for the Inspection of Initial Teacher Education (ITE) came into force.  The framework was produced by the Office for Standards in Education, Children’s Services and Skills (OFSTED).  The Framework provides the basis for OFSTED inspections for the three year period 2008-2011 (inclusive).  

The Framework can be downloaded from the OFSTED website .
30
A Guide for providers on the organisation and management of inspections can be downloaded from the OFSTED website. 

31
The new framework will apply to training in all routes to qualified teacher 
status for teaching in maintained schools in England, and to higher education 
institution-led initial teacher education for teachers in the further education 
and learning and skills/lifelong learning sectors.  Each provider with more than 
one type of provision will receive one inspection, covering all routes and 
phases, in the 2008-2011 inspection cycle.


Purposes of inspection 

32
The main purposes of the inspection of Initial Teacher Education are to: 
· report on the outcomes for trainees, the overall quality of training and how well the provision is led, managed and quality assured
· drive improvement for trainees, and therefore for learners, by identifying strengths and weaknesses and highlighting good practice
· promote compliance with statutory requirements
· foster a culture of rigorous self-evaluation among providers, leading to continuous improvement or maintenance of very high-quality training
· keep the Secretary of State for Children, School and Families, the Secretary of State for Innovation, Universities and Skills, the Training and Development Agency for Schools (TDA), the Higher Education Funding Council for England (HEFCE) and other relevant agencies informed about the quality and standards of training
· inform HMCI’s annual reporting on the quality of education, children’s services and skills
· inform national policy


The assessment process

33
The judgement on the overall effectiveness of the provision is principally concerned with the extent to which the provision is successful in securing high-quality outcomes for all trainees.

34
Inspectors assess the extent to which providers meet the Requirements for ITE and enable their trainees to meet the standards required for the award of Qualified Teacher Status.  Grades are awarded on a 4-point scale as follows:
1 outstanding
2 good

3 satisfactory

4 inadequate

35
Where provision is found to be inadequate or non-compliant with the Government’s requirements for ITE, decisions about further inspection or monitoring activity will be taken in conjunction with the relevant government department and/or funding agency.

36
Further details on the assessment process, including detailed assessment criteria, can be found on the OFSTED website .

The reporting process

37
A draft report of the inspection is sent to the Institution to check matters of accuracy.  Once finalised, the inspection report is published on the OFSTED website.

38
Following the visit and receipt of the report from OFSTED, the report is considered by QEC.  QEC also approves the action plan prepared by the relevant course team which should address all the issues raised in the report.  After approval by QEC, the action plan is entered into the annual monitoring process.

Procedures relating to EDEXCEL fields/courses


Edexcel Licence Agreement

39
The new Edexcel Licence Agreement came into operation in 2007/08 and is valid for five years until 2013/14. 

40
Please see the Edexcel website for more details.
41
The licence entrusts full responsibility for the management of the quality and standards of non-NQF BTEC Higher Nationals to the University, according to the precepts set out in the QAA’s Code of Practice for the Assurance of Academic Quality and Standards in Higher Education.  

42
Under the Licence Agreement the University is authorised to validate non-NQF Higher Nationals using centre-devised titles and units. 

43
The Diploma in Foundation Studies (Art and Design) has been accredited by the Qualifications and Curriculum Authority into the NQF.  These qualifications are not covered by the quality assurance arrangements of the Licence Agreement.


Validation/Internal Subject Review

44
Following validation of a non-NQF Higher National, the institution is required to use EOL to log the detail.  Programme number for the qualification will then automatically be issued.

45
Following internal subject review, outcomes from the ISR report will inform the IRR submission made annually by the University to Edexcel.


Collaborative Arrangements

46
All new collaborative arrangements are subject to a separate agreement between Edexcel, the University and the partner institution Edexcel should be advised of this via EOL.

Edexcel Institutional Review Report 
47
All examiners must complete the University’s external examiner report form.  These will then be reported on as part of the IRR made annually by the University to Edexcel.


University Chief Examiner

48
Edexcel appoints a UCE who is responsible for maintaining an overview of the quality assurance and standards of Edexcel programmes.  The UCE will prepare an annual report on licensed provision across England, Wales and Northern Ireland which will be posted on the Edexcel website.


Annual monitoring arrangements

49
Each Institution is required to complete an annual IRR, covering its provision under the licence, including that offered in collaborative partner centres.  The IRR is prepared by AQS and submitted to QEC prior to submission to Edexcel’s UCE in March of each year.
Academic Quality and Standards Handbook 
2010-2011
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